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About this Course Manual 
Testing in Counselling and Continuous Assessment GCE221 is provided to you by 
MAUTECH-CDL, AS IS. Module is localised and adapted to ODL format under 
the Academic Collective.  

How this Course Manual  is 
structured  

Course overview  

The course overview gives you a general introduction to the course. Information 
contained in the course overview will help you determine: 

Á If the course is suitable for you. 

Á What you can expect from the course. 

Á How much time you will need to invest to complete the course. 

Á Where to get help. 

Á Course assessments. 

We strongly recommend that you read the overview carefully before 
starting your  study. 

The course content 

The course is broken down into Study Sessions. Each Study Session comprises: 

Á An introduction to the Study Session content. 

Á Learning outcomes. 

Á Study Session preview. 

Á New terminology. 

Á Structured content of the study session with a variety of focus articles, learning 
activities and learning devices. 

Á Study Session review. 

Á Self Assessments. 

Á Resources for further studying. 
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Your comments 

After completing Testing in Counselling and Continuous Assessment we would 
appreciate it if you would take a few moments to give us your feedback on any 
aspect of this course. Your feedback might include comments on: 

Á Course content and structure. 

Á Course reading materials and resources. 

Á Course assessments. 

Á Course duration. 

Your constructive feedback will help us to improve and enhance this course. You 
can forward your comments to feedback.mautech@edutechportal.org  

 

 

 

mailto:feedback.mautech@edutechportal.org
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Course overview 

Welcome to  Testing in 
Counselling and Continuous 
Assessment  GCE221  

Yɾʄ ɰʁɴ ʆɴɻɲɾɼɴ ʃɾ ɜɘɚ 221Ýɩɴʂʃɸɽɶ ɸɽ ɘɾʄɽʂɴɻɻɸɽɶ ɰɽɳ ɘɾɽʃɸɽʄɾʄʂ 
ɖʂʂɴʂʂɼɴɽʃÞ. əʄʁɸɽɶ ʃɷɸʂ ɿʁɾɶʁɰɼɼɴ ʈɾʄ ʆɸɻɻ ɵɸɽɳ ʃɷɸʂ ɲɾʄʁʂɴ ʅɴʁʈ ɸɽʃɴʁɴʂʃɸɽɶ ɰʂ ɸʃ 
will introduce you to the meaning of testing in counseling and continuous 
assessment and how you can apply testing in counselling.  

The concept of testing in counselling is explained. Testing as a means of gathering 
ʂɾɻɸɳ ɸɽɵɾʁɼɰʃɸɾɽ ɰɱɾʄʃ ɸɽɳɸʅɸɳʄɰɻÜʂ ʂʃʁɴɽɶʃɷʂ ɰɽɳ ɻɸɼɸʃɰʃɸɾɽ ɰɽɳ ɰʂ ɶʄɸɳɴ ʃɾ 
assisting him or her in the resolution of his or her problems are discussed. Testing 
techniques and method of communicating test result to clients are explored. 

This course manual supplements and complements a blend of resources & 
platforms:   

GCE221 Audiobook Ù available via Audio Resources Library app on your official 
mobile device and accessible online at: www.arlibrary.cdl.mautech.edu.ng.  

GCE221  Courseware Ù available in your course pack as a disk, it is also 
downloadable from your course website: www.cdl.mautech.edu.ng/schoolboard.  

Schoolboard Ùoffers a multi-channel platform for you to discuss with content 
experts and other learners from across the nation and the globe at large. You may 
also use the platform to enrich your learning with engaging webinars, articulate 
presentations, smart puzzles, audiobooks, podcasts, interactive glossaries, smart 
quizzes, case studies and discussions. Schoolboard comes with updates and is 
accessible on web and on app. It is also linkable from your course CD. 

Course  outcomes  

Upon completion of Testing in Counselling and Continuous Assessment GCE221, you will be able to: 

 Outcomes  

Á Define the meaning of testing in counseling 

Á Define the meaning of continuous assessment 

Á Identify the Principles of Guidance and Counselling 

Á Types of assessment instruments that can be used to teach them 

Á Explain the Principles of Guidance and Counselling 

http://www.arlibrary.cdl.mautech.edu.ng/
http://www.cdl.mautech.edu.ng/schoolboard
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Study Skills  

Being a self-learner has become increasingly feasible due to Open and Distance 
Learning (ODL) Systems. Studying a course or obtaining a certificate for career 
advancement can occur from the comfort of your home, on your own time, and at 
your own pace.  

You can be a successful higher education student by self learning, it isn't magic! But 
it does require desire, dedication and a lot of work. Active listening to your 
audiobook, desktop publishing on your laptops, reading comprehension in your 
course manual, notetaking in the white margins, stress management, time 
management, assessment taking, and memorization are study skills required for a 
self learner. 

If you really want to learn how to become a successful student, then you should 
explore the links that follow:  

¶ http://www.oercommons.org/courses/communication-skills-study-skills-
pdf/view 

¶ http://www.edutechportal.org/resources/studyskills 

Timeframe  

 

This is a 15 week course. It requires a formal study time of 12 hours. We recommend you 
take an average of one to two hours for an extra personal study on each Study Session. You 
can also benefit from online discussions with your course tutor.  

 Need help ? 

You may contact via any of the following channels for information, learning 
resources and library services. 

CDL Student Support Desk 
Email: support@cdl.mautech.edu.ng 

 

For technical issues (computer problems, web access, and etcetera), please visit: 
www.cdl.mautech.edu.ng/support; or send mail to support@cdl.mautech.edu.ng. 

http://www.oercommons.org/courses/communication-skills-study-skills-pdf/view
http://www.oercommons.org/courses/communication-skills-study-skills-pdf/view
http://www.edutechportal.org/resources/studyskills
mailto:support@odel.uniport.edu.ng
http://www.odel.uniport.edu.ng/support
mailto:support@odel.uniport.edu.ng
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Academic  Support  

A course facilitator is commissioned for this course. You have also been assigned 
an academic tutor to provide learning support. See contacts of your course 
facilitator and academic advisor at the course website: 
www.cdl.mautech.edu.ng/schoolboard  

Assessments  

Generally, there are two types of assessment: formative assessment and summative 
assessment. With regards to your formative assessment, there are three basic forms 
of assessment in the course: in-text questions (SELF-CHECKs), self assessment 
questions (SAQs), and tutor marked assessment (TMAs). This manual provides you 
with SELF-CHECKs and SAQs. Feedbacks to the SELF-CHECKs are placed 
immediately after the questions, while the feedbacks to SAQs are at the rear of 
manual.  

You will receive your TMAs as assignments at the MAUTECH schoolboard 
platform. Some of your TMAs will be graded and will constitute 30 percent of your 
course marks. Feedbacks to TMAs will be provided by your tutor in not more than 2 
weeks after entries.  

Your summative assessment is your final examination. GCE221 exam is in multiple 
choice / essay format; and it carries 70 percent of your total earning in the course. 

Schedule dates for submitting assignments and engaging in course activities is 
available on the course website.  

 

 

 

 

 

 

 

 

 

http://www.cdl.mautech.edu.ng/schoolboard
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Study Session 1 

In this study session, we will be looking at the role of tests in the organization and 
administration of counselling and continuous assessment in schools. We will begin 
by explaining what a test is, with reference to counselling. Thereafter, we will 
discuss continuous assessment. We will end the session by describing how to plan 
and organize continuous assessment. 

Learning Outcomes  

When you have studied this session, you should be able to: 

1.1 define test, in reference to counselling 
1.2 discuss continuous assessment 
1.3 describe how to plan and organize continuous assessment 

 

 

 

 

 

 

 

 

 

This Study Session requires a one hour of formal study time. You may spend an 
additional two hours for revision. 

Tests in Couselling and 
Continuous Assessment

What is Test in 
Counselling?

Defining Continuous 
Assessment

How to Plan and organize 
continuous Assessment
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Testing in counselling refers to the administration of psychological tests. A 
counselling test is "an objective and standardized measure of a sample of 
behaviour". The term sample of behaviour refers to an individual's performance on 
tasks that have usually been prescribed beforehand. The samples of behaviour that 
make up a paper-and-pencil test, the most common type of test, are a series of items. 
Performance on these items produce a test score. A score on a well-constructed test 
is believed to reflect a psychological construct such as achievement in a school 
subject, cognitive ability, aptitude, emotional functioning, personality, etc. 
Differences in test scores are thought to reflect individual differences in the 
construct the test is supposed to measure. The technical term for the science behind 
psychological testing is psychometrics. Counselling psychology is one part art and 
one part science. Some people are good at the art, which is therapy and working 
with people in an active and therapeutic way. Some people are good at science, 
which is research, testing, and breaking things down and examining their 
components. Few people truly excel at both, despite needing both to be an effective 
counsellor. The science of counselling has two main components: research and 
testing. We are going to focus on testing, which is defined as collecting information 
to analyze and evaluate a client to identify problems, plan for treatment, and aid in 
diagnosing. Testing is a specialized form of counselling that involves examining a 
person's responses and quantifying or describing their meaning. How different tests 
do this will be explored briefly later. I may use the term assessment, because testing 
and assessment are fairly interchangeable in counselling. Testing can be done prior 
to, during, or following counselling. Testing a client prior to the start of counselling 
gives you an idea of who the person is walking through the doors. Testing during 
counselling can help identify additional areas in which to focus or could provide 
additional information that the counsellor needs. Lastly, following counselling, a 
client may undergo testing to see if any changes have been made.  

Continuous Assessment is the periodic and systematic method of assessing and 
ɴʅɰɻʄɰʃɸɽɶ ɰ ɿɴʁʂɾɽÜʂ ɰʃʃʁɸɱʄʃɴʂ. ɞɽɵɾʁɼɰʃɸɾɽ ɲɾɻɻɴɲʃɴɳ ɵʁɾɼ ɲɾɽʃɸɽʄɾʄʂ ɱɴɷɰʅɸɾʄʁ ɾɵ 
students will help teachers to better understand their strengths and weaknesses in 
addition to providing a comprehensive picture of each student over a period of time. 
Such information will help in educational and vocational placement of students. 
Continuous Assessment will afford student to readily see his or her developmental 
ɿɰʃʃɴʁɽ ʃɷʁɾʄɶɷ ʃɷɴ ɳɰʃɰ. ɘɾɽʃɸɽʄɾʄʂ ɖʂʂɴʂʂɼɴɽʃ ɾɵ ɻɴɰʁɽɴʁʂÜ ɿʁɾɶʁɴʂʂ ɲɾʄɻɳ ɰɻʂɾ ɱɴ 
defined as a mechanism whereby the final grading of learners in the cognitive; 
affective and psychomotor domains of learning systematically takes account of all 
their performances during a given period of schooling (Faleyalo, 1986). Assessment 
in the cognitive domain is associated with the process of knowledge and 
understanding. The effective domain applies to characteristics such as attitudes, 
motives, interests and other personality traits. Assessment in the psychomotor 
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ɳɾɼɰɸɽ ɸɽʅɾɻʅɴʂ ɰʂʂɴʂʂɸɽɶ ʃɷɴ ɻɴɰʁɽɴʁʂÜ ɰbility to use his or her hands (e.g. in 
handwriting, construction and projects).   

From these definitions, one could infer that Continuous Assessment is an 
assessment approach which involves the use of a variety of assessment instruments, 
assessing various components of learning, not only the thinking processes but 
including behaviours, personality traits and dexterity. Continuous Assessment will 
also take place over a long period of time. Such an approach would be more 
holistic, representing the learner in his/her entirety. It will begin with the decisions 
that the teachers perform on the first day of school and end with the decisions that 
the teachers and administrations make on the learners regarding end-of-year grading 
and promotion.  Continuous Assessment will however, not be successful without the 
dutiful commitment, diligence and sacrifice on the part of teachers. The task is 
difficult and calls for dedicated objectivity and handwork on the part of the teachers, 
counsellors and everybody involved in the education of the child. 

o 

¶ 

Because of the wide variety of forms that continuous assessment can take, it is 
difficult to provide detailed guidelines on how to plan and organize such 
assessment. We can however, provide a number of general guidelines on how to do 
so, and it is hoped that readers find these helpful. The guidelines are again framed 
ɰʁɾʄɽɳ ʃɷɾʂɴ ɶɸʅɴɽ ɱʈ ɗɾɱ ɥʄʁʅɸʂ ɸɽ ɷɸʂ ɘɞɘɚə ɱɾɾɺɻɴʃ ɾɽ Ûɘɾɽʃɸɽʄɾʄʂ 
ɖʂʂɴʂʂɼɴɽʃÜ.   

1. Ensure that the proposed assessment scheme, is progressive and properly 
integrated, and that the different assessment vehicles are appropriately matched 
to the objectives, learning outcomes of competence that they are intended to 
asses (student performance should prove useful here).   

2. ɧɴɼɴɼɱɴʁ ʃɷɰʃ ɴʇɰɼɸɽɰʃɸɾɽʂ ɰɽɳ ɾʃɷɴʁ Ûʃɴʁɼɸɽɰɻ ɰʂʂɴʂʂɼɴɽʃÜ ʅɴɷɸɲɻɴ ɲɰɽ ɱɴ 
used together with continuous assessment programmes, so try to use both 
modes of assessment in the most effective and complementary way. 
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3. Always tell your students exactly what you expect them to do, and make sure 
ʃɷɰʃ ʈɾʄʁ ʁɴʀʄɸʁɴɼɴɽʃʂ ɰɽɳ ɶʁɾʄɽɳ ʁʄɻɴʂÜ ɰʁɴ ɿʁɾɿɴʁɻʈ ɰɳɷɴʁɴɳ ʃɾ. ɚɽʂʄʁɴ ʃɷɰʃ 
other members of staff involved in teaching the courses are also fully informed 
of your plans; their comments will generally be useful.   

4. Ensure that any written instructions or guidelines provided to your students are 
clear, unambiguous and helpful.   

5. Make sure that you create appropriate opportunities for students to discuss the 
continuous assessment programme with yourself and any other members of 
staff involved, both before they embark on the programme and during the 
programme itself.   

6. Do not set major assignments too early in a course, begin simple assignments 
and then make them progressively more demanding, so that students develop 
their competence and build up their confidence in a systematic way.   

7. Make sure that students have sufficient time to prepare for and carry out each 
element of the continuous assessment programme, particularly if this involves 
fact- finding or research of some sort.   

8. Make sure that your students are not over-assessed, either by yourself or by you 
and your colleagues. Too many assessments can be counter-productive, and can 
cause students unnecessary stress. Interdisciplinary assessments are possible, 
and reflect workplace practice.   

9. Monitor standards carefully to ensure consistency between the marking of 
ɳɸɵɵɴʁɴɽʃ ʂʃʄɳɴɽʃʂÜ ʆɾʁɺ, ʃɾ ɴɽʂʄʁɴ ʃɷɰʃ ʂʃɰɽɳɰʁɳʂ ɰʁɴ ɼɰɸɽʃɰɸɽɴɳ ɵʁɾɼ ɾɽɴ ʈɴɰʁ 
to another, and to demonstrate fitness for purpose. This is particularly 
important if several people are involved in the marking.   

10. ɖɻɻɾʆ ʂʄɵɵɸɲɸɴɽʃ ʃɸɼɴ ɵɾʁ ɰɳɴʀʄɰʃɴ ɼɰʁɺɸɽɶ ɰɽɳ ɲɾɼɼɸʃɼɴɽʃ ɾɽ ʃɷɴ ʂʃʄɳɴɽʃʂÜ 
work, but try to ensure that they receive feedback in a reasonable time; 
institutional and course regulations should be followed here.   

There are many problems that are been faced when it comes to implementing 
continuous assessment in schools. Some of these problems are discussed below. 

1. Finance: The major problems to the successful implementation a continuous 
assessment is lack of funds. Money will be needed to buy textbooks that are 
relevant to the syllabus, stationeries, equipment and book shelves for record 
keeping. The absence of all these materials will pose a great danger to the 
successful implementation. Special budgetary allocation should be given to 
principals in order to purchase these necessary materials.   

2. Adaptation to Change: Since the programme of continuous assessment is new 
the tendency is there for teachers to resist the idea behind the programme 
tactically because it is radical departure from the formal practice. As Kendall 
(1989) rightly asserted resistance to changes by individuals may arise:  
a. If it means he has more work without comparable reward and;  
b. It if might take him into uncharted territory where his shortcomings might 

be expressed.   
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For these and many other reasons an individual will prefer to maintain a status 
quo that is not threatening rather than risk an innovation, which is not 
completely in their control but for which they might be blamed in the event of 
failure. 

3. Training of Teachers: The haphazard way of implementing the programme in 
schools is as a result of lack of adequate training of teachers. Teachers saddled 
with the responsibilities of handling continuous assessment are either not 
trained or not properly trained. Due to the fact that teachers are the sole 
operators of continuous assessment in schools, it is imperative that they should 
be adequately trained. Training of teachers should commence in schools. 
Methods and practices of implementing continuous assessment should be 
incorporated in teacher training schools, Colleges of Education and 
Universities. Teachers should know how to use other methods of assessment 
apart from written tests for cognitive domain. Government should organize in-
service training, seminars and workshops on continuous assessment at regular 
intervals for teachers.   

4. Mode of Operation: Due to lack of adequate training on the part of teachers, the 
implementation/administration of continuous assessment is carelessly handled. 
The motives and objectives behind the system are not even clear to most 
teachers and students alike. In order for the programme to enjoy credibility and 
continuous existence, it should not be haphazardly implemented. It is 
imperative that a committee be set up in each school that will manage the 
affairs of continuous assessment. This committee should be headed by the 
Assistant Head Teacher, while the school Guidance Counselling can serve as 
the secretary. All the teachers in school should also be co-opted.   

The continuous assessment committee should be saddled with the following responsibilities 
according to Osokoya (1987): 

Á Overseeing record keeping in school; 

Á Guiding both the stale and new teachers on the technique continuous assessment;   

Á Developing time-table for continuous assessment programme;   

Á Ensuring availability of appropriate materials for continuo assessment;   

Á Facilitating the development of evaluation instrument an ensuring the validity of 
instrument;   

Á Liaising with similar committee of other schools to ensure uniformity of procedures;   

Á Ensure the impartiality of teachers as much as possible.  

In addition to the above recommendations, the continuous assessment committee should:   

Á Moderate questions and result!; of continuous assessment;   

Á Ensure that all techniques of continuous assessment are utilized e.g. observational 
technique; interview technique socio-metric, projects etc.;   
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Á Make continuous assessment records available for transfer purpose;   

Á Organize make-ʄɿ ɰʂʂɴʂʂɼɴɽʃ Ûor students that are indispose during assessment   

Á Report to the appropriate authorities for disciplinary measures/action teachers who 
indulge in personal prejudice when assessing students   

5. Record Keeping: The successful outcome of assessment depends on meticulous 
keeping of accurate records. Accurate reports should be kept for future usage. 
Teachers should be trained on how to fill and keep records. Assessment forms 
wherein teachers fill the records should be made available to teachers 
preferably week before the final examination. 

6. Favouritism: It has been discovered that some teachers at times, unduly favour, 
some pupils while some pupils are victimized by teachers. These should be 
eradicated in all its ramifications. Pupils should be encouraged to report cases 
of undue favourism or harassment. Continuous assessment committee should 
also entertain, investigate petitions and resolve any emanating issues 
accordingly.  

7. Overpopulation: There are cases Ú whereby pupils are overpopulated. In such 
a case, it will be practically difficult for teachers to conduct accurate 
assessment. As a result, studentsÜ population in each class should be 
streamlined to manageable size.  

8. Over concentration in written test: Some teachers are of the wrong view that 
continuous assessment is synonymous to continuous written test. As a result 
written test is used as the only method of assessment leading to over testing. 
Continuous assessment is meant for assessing cognitive, affective and 
psychomotor (trichotomy of learning). Written test is the best method that can 
used for assessing cognitive domain while observation technique, 
questionnaires etc. are best for assessing non-cognitive domains.   

9. Uniformity: There is also the problem of ensuring a uniform format of 
continuous assessment in all schools. Since all pupils from various schools will 
sit for the same final external examinations it is necessary that a uniform 
assessment he used in all schools specifically for the final year pupils in our 
primary institutions. A forum should, therefore, be organized whereby all 
continuous assessment committees from all schools will meet in order to 
deliberate and ratify a uniform assessment for students, especially primary and 
post-primary final year students.  

10. Transfer of Continuous Assessment: There is this problem of transferring 
Continuous assessment record from school without necessarily removing the 
entire records from the school. Continuous assessment records should be 
available for transferring pupils from one school to the other without causing 
havoc to the results of other pupils. This will give room for continuity of 
records. 
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1.1 Define test, in reference to counselling  

Testing in counselling refers to the administration of psychological tests. A counselling test is "an 
objective and standardized measure of a sample of behaviour". The term sample of behaviour refers to 
an individual's performance on tasks that have usually been prescribed beforehand. The samples of 
behaviour that make up a paper-and-pencil test, the most common type of test, are a series of items. 

1.2 Discuss continuous assessment  

ɘɾɽʃɸɽʄɾʄʂ ɖʂʂɴʂʂɼɴɽʃ ɸʂ ʃɷɴ ɿɴʁɸɾɳɸɲ ɰɽɳ ʂʈʂʃɴɼɰʃɸɲ ɼɴʃɷɾɳ ɾɵ ɰʂʂɴʂʂɸɽɶ ɰɽɳ ɴʅɰɻʄɰʃɸɽɶ ɰ ɿɴʁʂɾɽÜʂ 
attributes. Continuous Assessment will afford student to readily see his or her developmental pattern through 
the data. 

1.3 Describe how to plan and organize continuous assessment  

Below are some of the guidelines to follow in organizing continuous assessment: 
1. Ensure that the proposed assessment scheme is progressive and properly integrated. 
2. ɩʁʈ ʃɾ ʄʂɴ ɴʇɰɼɸɽɰʃɸɾɽʂ ɰɽɳ ɾʃɷɴʁ Ûʃɴʁɼɸɽɰɻ ɰʂʂɴʂʂɼɴɽʃÜ ʅɴɷɸɲɻɴ ʃɾɶɴʃɷɴʁ ʆɸʃɷ ɲɾɽʃɸɽʄɾʄʂ 

assessment programmers. 
3. Always tell your students exactly what you expect them to do.  
4. Ensure that any written instructions or guidelines provided to your students are clear, unambiguous 

and helpful.   
5. Make sure that you create appropriate opportunities for students to discuss the continuous 

assessment Programme. 

 

1. Explain the meaning of test in counselling. 

 

 

Articulate Presentation 

This is a complimentary resource to facilitate the quick delivery of this session. It is available in your course pack 
(Schoolboard disc / online page), and also linked here. 

Schoolboard 

Access your schoolboard app, or visit www.schoolboard.edutechportal.org/introductiontomicroeconomics to 
access updated online activities and resources related to the units of this Study Session. 
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Study Session 2 

In this study session, we will be discussing about test. We will begin by looking at 
how to prepare a classroom test. In doing so, we will describe planning and 
construction of test items. Also, we will highlight the objectives of test items.  

Learning Outcomes  

When you have studied this session, you should be able to: 

2.1 discuss preparation of classroom test 
2.2 explain the objectives of test items 

 

 

 

 

 

 

 

This Study Session requires a one hour of formal study time. You may spend an 
additional two hours for revision. 

Test is the major and most commonly used instrument for continuous assessment. It 
ɸʂ ɳɴɵɸɽɴɳ ɰʂ ɰ ʂɰɼɿɻɴ ɾɵ ɿʄɿɸɻʂÜ ɿɴʁɵɾʁɼɰɽɲɴ ɾɽ ɸʃɴɼʂ ʃɷɰʃ ɷɰʅɴ ɱɴɴɽ ɳɴʂɸɶɽɴɳ ʃɾ 
measure pre-selected objectives.  In other words, it is a set of questions which pupils 
are expected to answer. The responses of the pupils to the questions give a measure 
of their level of performance or achievement.  Test items are usually based on topics 
or subʃɾɿɸɲʂ ʆɸʃɷɸɽ ɰ ʂʄɱɹɴɲʃ. ɩɷɴʂɴ ɰʁɴ ɳɸʁɴɲʃɴɳ ʃɾ ɼɴɰʂʄʁɴ ʈɾʄʁ ʂʃʄɳɴɽʃʂÜ ɻɴʅɴɻ ɾɵ 
attainment of pre-specified objectives.  It means that the test and the performances 
they require are related to measure the objectives you want them to measure.  It is 

Test I

Preparation of 
Classroom Test

Objectives Test Items
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important therefore that you always state your objectives using action verbs only. 
This will help you determine the test items you need to construct to measure 
ʂʃʄɳɴɽʃʂÜ ɼɰʂʃɴʁʈ ɾɵ ʃɷɾʂɴ ʃɷɸɽɶʂ ʈɾʄ ɸɽʃɴɽʃ ɵɾʁ ʂʃʄɳɴɽʃʂ ʃɾ ɼɰʂʃɴʁ. 

When you want to prepare your classroom test for the measurement of your 
ʂʃʄɳɴɽʃʂÜ ɰɲɰɳɴɼɸɲ ɰɲɷɸɴʅɴɼɴɽʃ, ʈɾʄ ɽɴɴɳ ʃɾ ʃɰɺɴ ʃɷɴ ɵɾɻɻɾʆɸɽɶ ʂʃɴɿʂ: 

This is a very important aspect of test construction. This is because it will help you 
to see that the test you are constructing covers the pre-specified instructional 
objectives. It will also help you to make sure that the topic and sub topics of the 
subject under consideration are covered. This implies that a major purpose of 
planning the test is to ensure content validity.  To refresh your memory again, 
content validity is concerned with the extent to which a test measures a 
representative sample of the subject matter content and instructional objectives 
specified for your class. Therefore, in order to make sure that the test you are 
preparing has content validity you will have to:  

1. Identifying the instructions objectives: You have learnt that the objectives can 
be classified into six hierarchical levels of knowledge/memory, 
comprehension/understanding, application, analysis, synthesis and evaluation. 
At the school level, specifying objectives and measuring them at the 
application, analysis, synthesis and evaluation categories are usually very 
difficult. This is very true and more with beginners in test construction. 

2. Identifying the Subject Matter: At the planning stage of a test, you need to 
identify the topics and/or sub-topics on which the test is to be based, the outline 
of the subject matter or content outline is based on what you as the classroom 
teacher have treated with your students during the period of teaching-learning.  
It is usually a better pedagogy to specify the objectives before the instruction 
and/or the content outline.  A list of objectives forms the basis for a content 
outline. It serves as the basis for determining what test items must be written.  
Let us take a content outline as a list concepts or tasks to be mastered in a 
lesson; the following steps are ordinarily followed in the preparation of a 
content outline, for test construction. 
a. Identify the segment of instruction for which testing will be done.  This is 

for you to make sure that assessment accurately reflects the achievement 
of the students in that segment.  A segment can be a unit, a week, a term, 
half a year or even a yearly instruction.  

b. Specify the concepts, ideas, or skills covered in the segment  
c. Restate the concepts, ideas or skills in behavioural terms.  This is because 

what you are measuring are performances that reflect concepts, ideas and 
skilled to be learned.  

d. Indicate any differences in relative emphasis of various objectives since all 
the objectives in the outline may not be of equal emphasis apply the 
weighting system to the level of emphasis.  
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As you already know, the test blueprint, otherwise called the table of specification is 
a device that enables you to arrive at a representative sample of the instructional 
objectives and the subject matter treated in the class. Once you have clearly 
identified the instructional objectives and the subject matter, you can go to the next 
step, which is preparing the test blueprint.  This is to link both and also indicate the 
number of test items to be written for each level of objective and each area of 
subject matter. The steps to follow are: 

a. Decide on the number of items or questions you intend to develop  
b. List the instructional objectives 
c. List the subject matter (content outline) 
d. Indicate the number of test items to be set for each level of objectives and each 

content area. 

You have to note that the relative emphasis given to the subject matter and the 
objectives depends on the emphasis given to them during the period of teaching and 
learning.  

When you want to construct a test, you will first consider the various kinds of tests 
items that can be used for your purpose.  Having decided on the type of test items 
you want to use, you follow the guidelines in writing the test items.  For your 
classroom use, there are two broad types of test items in common usage. These are 
(a) Essay type items and (b) Objective type items.  We shall look at these in the next 
sub-sections. 

1. Essay Test Items: As a classroom teacher, you must be familiar with the essay 
test items. They are the item types commonly used in the school system 
because of the ease of construction among other considerations.  An essay item 
is that which allows students to select, organize, integrate and synthesis their 
answers or responses in order to present them in their own styles and their own 
words.  An essay item could be extended or restricted, depending on the 
amount of freedom given to the pupil to organize his ideas or facts in order to 
present his answer.  Can you think of examples of each of the types, as you use 
them in your class? 

The nature of essay items makes marking or scoring to be subjective. Again, 
because, it is very easy to set, some teachers set essay items that are not good.  
These tend to affect the reliability and validity of the essay items.  Therefore, you 
should give much care and attention to the construction and scoring of essay tests.  
You have to follow the guidelines given. Guidelines for constructing essay test 
items are: 

1. Construct questions that are very clear. This will help to elicit accurate type of 
behaviour which you intend to assess.    
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2. Do not make the questions to be too many or too lengthy  
3. Break long essay items into shorter ones that will require the students to give 

short answers. 
4. Let the pupils answer all the questions i.e. no optional items. This provides the 

basis for using the same instrument for the evaluation of their level of 
achievement.  

5. Let the questions set cover the objectives and the subject matter specified in the 
test blue print.  

6. Indicate the mark or point value for each question and also the time limit for 
answering the questions.  

7. Restrict the use of essay questions to the learning outcome that cannot be 
satisfactorily measured by objective test items. 

As you have already known, objective test items are regarded as highly structured 
test items to which the pupils are expected to supply the answers. These could be a 
word or two, symbol or formula, numbers or figures or select the correct answer 
from a limited number of alternatives or choices. This means that objectives test 
items can be classified into (a) supply items and (b) selection types.  Each of these 
can be further sub-divided.  

This type can be sub-divided into two. These are (a) short answer items and (b) 
completion items. 

1. Short answer items: In this case the item is presented as a direct question.  For 
example: 

Á Who is the president of the Federal Republic of Nigeria? 

Á Where is the headquarters of United Nations Organization? 

Á Who is the current World footballer of the year?  
2. Completion items: In this case an incomplete statement is made and the students are 

expected to fill the blank space(s). For example: 

Á ɣɸɶɴʁɸɰ ɶɰɸɽɴɳ ɷɴʁ ɸɽɳɴɿɴɽɳɴɽɲɴ ɸɽ ʃɷɴ ʈɴɰʁ ßßßß 

Á In the equation 3x + 4 = 19; x = _________ 

Á A plane figure bounded by four straight sides is called ____  

You can see from these examples that most supply items require the students to 
recall information rather than recognize it. The two varieties are essentially the 
same, differing only in the method of presentation of the problem.  They are very 
much appropriate for the lower classes of the schools. 

There are three common types in this category. They are: 
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1. lternative Response Items: This is the type whereby pupils are presented with 
two choices or options.  They are required to select one as the correct answer.  
The two options may be True/False, Correct/Incorrect, Yes/No, Right/wrong 
etc. The most common in the classroom usage is the True/False.  Here, 
information or a statement is given and the students mark either true or false.  
For example:  
a. Abuja is the capital of Nigeria. True or False/? 
b. All plane figures bounded by four sides are called quadrilateral.  True or False 
c. The normal curve is asymmetrical.  True or False 

2. Matching Items: This is the type whereby two columns of items which are 
usually unequal are provided and the pupils are expected to identify pairs of the 
items which are associated on the basis of specified direction. One column 
usually contains items to which a match is sought.  These items are referred to 
as the premises.  While the other column contains items from which selections 
are to be made.  The items here are referred to as responses.  For example: 

Column A     Column B  

i.  Coal City State   A  Anambra State 

ii. The Big Heart    B  Ogun State 

iii. The Gateway State   C  Osun State 

iv. Gods own State   D  Abia State 

v.  The Food basket   E   Enugu State   

F   Delta State  G   Benue State  I     Edo State   J    Kano State  K   Plateau State 

In this case a corresponding instruction should be given.  For instance, 
instruction to the above could be; column A contains names used for the 
identification of some states in Nigeria, while column B contains some 
states in Nigeria. Select from column B the correct state for each of the 
identities in column A. indicates the letter representing the state against the 
correct identity in column A.  

Matching items can be very useful if you are interested in testing the 
ʂʃʄɳɴɽʃʂÜ ɺɽɾʆɻɴɳɶɴ ɾɵ ɰʂʂɾɲɸɰʃɸɾɽ ɾɵ ɿɰɸʁʂ ɾɵ ɵɰɲʃʂ ɻɸɺɴ ʂʃɰʃɴʂ ɰɳ ɲɰɿɸʃɰɻʂ, 
authors and books, dates and events, symbols and names etc.   

3. Multiple Choice items: This is the most common of the objective test items in 
use today.  It is made up of two parts.  The problem part which is stated either 
in the form of a direct question or an incomplete statement is known as the 
stem of the item. While a list of suggested solutions or answers are referred to 
the alternatives or options.  The correct alternative or option is called the 
answer or the key. While the incorrect alternatives or options are referred to as 
the distracters.  Their main function is to distract the uninformed examinee.  
There should be four or five options in a multiple choice item.  For example.  
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Direct question form: 

What is the name given to a plane figure bounded by five straight sides? 

A.   Polygon B. Irregular Pentagon C. Regular Pentagon D. Hexagon  E. re-entrant Polygon  

What is the plane figure generated by an ellipse rotating on its axis for one complete 
rotation? 

A.   Trapezoid      B.  Ellipsoid    C.  Trapezion    D.  Trapezium  

Incomplete statement form:  

A nine sided polygon is called _______  

A.  Nonagon   B.  Octagon   C.  Decagon   D.  Heptagon 

Nigeria became independent in the year _____  

A. 1963    B.  1960    C.  1958    D.  1953 

The multiple choice items are considered to be the most flexible and useful.  It can 
be employed in the measurement of different types of learning outcomes ranging 
from simple to complex.  

Guidelines for Writing Good Multiple Choice Items. 

1. Formulate the stem of the item so as to be very clear, meaningful and present a 
definite problem.  

2. The stem should be as brief as possible 
3. The stem should include as much of the item as possible and the alternatives 

should be as short as possible. 
4. Each item should be formulated to test only one central idea. 
5. Make the distracters to look as plausible as possible. 
6. Formulate each item in such a way that the alternatives are grammatically 

consistent with the stem. 
7. Write the items in such a way that the reading difficulty and vocabulary level 

are as simple as possible. 
8. Use natural order (numbers, dates, alphabets etc.) to position the options. 
9. Use negatively worded item stems sparingly.  Where you must use negative 
ʆɾʁɳʂ ɻɸɺɴ Ûɽɾ, ÛɽɾʃÜ, ɴʃɲ. ɼɰɺɴ ʂʄʁɴ ʃɷɰʃ ʈɾʄ ɲɰɿɸʃɰɻɸʉɴ ʃɷɴɼ ɾʁ ʄɽɳɴʁɻɸɽɴ ʃɷɴɼ 
to avoid pupils overlooking them.  

10. ɖʅɾɸɳ ʃɷɴ ʄʂɴ ɾɵ Ûɰɻɻ ɾɵ ʃɷɴ ɰɱɾʅɴÜ ɰʂ ɰɽ ɾɿʃɸɾɽ.  ɖɶɰɸɽ ʃɷɴ ɾɿʃɸɾɽ Ýɽɾɽɴ ɾɵ ʃɷɴ 
ɰɱɾʅɴÞ ʂɷɾʄɻɳ ɱɴ ʂɿɰʁɸɽɶɻʈ ʄʂɴɳ.  

11. The length of the alternatives should be relatively equal. This is to make sure 
that the length does not give clue to the correct answer.  

12. For items testing definitions or the meaning of concepts, terms or words, you 
should try to have the definitions, concepts, terms or words in the stem.  

13. The keys to the items should appear at different positions (i.e. A,B,C,D) at an 
approximate number of times.  

14. There must be one and only one correct answer in an item. 
15. There should be four or five options for each item. 
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Item Analysis 

The test which you use for the assessment of the students in your class may not be subjected 
to item analysis.  But if you decide to do an item analysis of your instrument, then you 
should first of all trial-test the items constructed with a sample of students that are quite 
similar to those pupils for whom the test is designed for.  After the trial-test, you proceed to 
analyze the responses of the pupils item by item.  This analysis will enable you to determine 
the difficulty index, discriminatory index and the distracters effectiveness.  This item 
analysis will help you select the items which are very good to form your final test. One of 
your major duties, as a classroom teacher is to set objectives, teach your students and assess 
them to see if the objectives are achieved. In order to be successful in this direction you 
have to be familiar with how to develop and use the test as a measuring instrument.  This 
unit has given you the knowledge you require to be successful in the assessment of your 
students in the teaching-learning process. 

 

2.1 Discuss preparation of classroom test  

In order to prepare a ɲɻɰʂʂʁɾɾɼ ʃɴʂʃ ɵɾʁ ʃɷɴ ɼɴɰʂʄʁɴɼɴɽʃ ɾɵ ʈɾʄʁ ʂʃʄɳɴɽʃʂÜ ɰɲɰɳɴɼɸɲ ɰɲɷɸɴʅɴɼɴɽʃ, ʈɾʄ 
need to take the following steps: 
1. Planning  
2. Development and  
3. Evaluation of test items (item analysis) 

2.2 Explain the objectives of test items  

Objective test items are regarded as highly structured test items to which the pupils are expected to supply the 
answers. These could be a word or two, symbol or formula, numbers or figures or select the correct answer 
from a limited number of alternatives or choices. This means that objectives test items can be classified into 
(a) supply items and (b) selection types. 

 

 

Articulate Presentation 

This is a complimentary resource to facilitate the quick delivery of this session. It is available in your course pack 
(Schoolboard disc / online page), and also linked here. 
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Study Session 3 

In the last session, we looked at the different types of tests; objectives and essay 
tests. We will continue to discuss more of these test in this study session. We will be 
highlighting the guidelines for marking the tests items and formative evaluation in a 
continuous assessment system. 

Learning Outcomes  

When you have studied this session, you should be able to: 

3.1 highlight the guidelines for marking essay test items 
3.2 list the guidelines for marking objective test items 
3.3 discuss formative evaluation 
3.4 explain ʂʃʁɰʃɴɶɸɴʂ ɵɾʁ ʁɴɼɴɳɸɰʃɸɽɶ ʂʃʄɳɴɽʃʂÜ ɿʁɾɱɻɴɼ ɰʁɴɰʂ  

 

 

 

 

 

 

 

 

 

 

This Study Session requires a one hour of formal study time. You may spend an 
additional two hours for revision. 

Test II

Guidelines for Marking 
Essay Test Items

Guidelines for Marking 
Objective Test Items

Formative Evaluation

Strategies for 
Remediating Students 

Problem Areas
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The following guidelines for marking essay tests will help to make your marking 
less subjective: 

Before you start marking make sure you have the detailed marking scheme for each 
question. This will provide a common frame of reference for assessing each 
ʂʃʄɳɴɽʃʂÜ ʁɴʂɿɾɽʂɴ ɾʁ ɰɽʂʆɴʁ ʃɾ ʃɷɴ ʀʄɴʂʃɸɾɽʂ.  ɩɷɸʂ ʆɸɻɻ ɷɴɻɿ ʈɾʄ ʃɾ ɴɽʂʄʁɴ ʃɷɰʃ ʃɷɴ 
standard of maʁɺɸɽɶ ɵɾʁ ɴɰɲɷ ɸʃɴɼ ɸʂ ʃɷɴ ʂɰɼɴ ʃɷʁɾʄɶɷɾʄʃ ɸɽ ɰɻɻ ʃɷɴ ʂʃʄɳɴɽʃʂÜ ʂɲʁɸɿʃʂ.    

 ɢɰɺɴ ʂʄʁɴ ʃɷɰʃ ɰɻɻ ʃɷɴ ɿʄɿɸɻʂÜ ɰɽʂʆɴʁʂ ʃɾ ɾɽɴ ʀʄɴʂʃɸɾɽ ɰʁɴ ɼɰʁɺɴɳ ɱɴɵɾʁɴ ɶɾɸɽɶ ʃɾ 
the next question. This will help you to maintain a uniform standard of marking. It 
will also ensure reliability of the scores.   

It is relatively easy to mark objective test items. It will be easier, if you apply 
appropriate techniques. When your students are answering the objective items by 
shading the correct option on a separate objective answer sheets, you should use the 
scoring stencil to mark the papers. You will prepare this by using the same objective 
answer sheet and shading the correct options on the sheet. After this, punch holes on 
the shaded answers.  When you place the perforated stencil on each pupils answer 
sheet, make marks on the holes. After this, remove the stencil and count the number 
of shaded spots appearing through the holes of the stencil or corresponding with the 
holes. This will give you the score of the students. Before you start marking, it is 
very importaɽʃ ʃɷɰʃ ʈɾʄ ɲɷɴɲɺ ʃɷʁɾʄɶɷ ʃɷɴ ʂʃʄɳɴɽʃʂÜ ɰɽʂʆɴʁ ʂɷɴɴʃ ʃɾ ɼɰɺɴ ʂʄʁɴ ʃɷɰʃ 
any item where more than one options are shaded will be crossed out before using 
the stencil.  
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In the Nigerian school system, formative evaluation is very important and relevant 
to the continuous assessment practices. Formative tests are supposed to be 
administered to the students in the continuous assessment system as teaching-
learning progresses. Formative tests can be described as the instruments primarily 
used for the continuous assessment of students learning in the teaching-learning 
situation. They are tests designed or developed and administered periodically to the 
pupils during the teaching learning process.  They are used mainly for the 
ɼɾɽɸʃɾʁɸɽɶ ɾɵ ʃɷɴ ɻɴɰʁɽɸɽɶ ɿʁɾɶʁɴʂʂ ɾɵ ʃɷɴ ɿʄɿɸɻʂ ɸɽ ɿɰʁʃɸɲʄɻɰʁ ɰɽɳ ʃɷɴ ʃɴɰɲɷɴʁÜʂ 
instructional strategies. The feedback from these tests can be used to assess both the 
ɿʄɿɸɻʂ ɰɽɳ ʃɴɰɲɷɴʁʂÜ ɿɴʁɵɾʁɼɰɽɲɴ, ʃɷɴ ɰɿɿʁɾɿʁɸɰʃɴɽɴʂʂ ɾɵ ʃɷɴ ɲʄʁʁɸɲʄɻʄɼ ɰɽɳ ɵɾʁ 
ɳɸɰɶɽɾʂɸɽɶ ɿʄɿɸɻʂÜ ɸɽɳɸʅɸɳʄɰɻ ɿʁɾɱɻɴɼʂ.  ɛɾʁɼɰʃɸʅɴ ʃɴʂʃʂ ɰʁɴ ʄʂɴɳ ɱʈ ʃɷɴ ʃɴɰɲɷɴʁʂ ɵɾʁ 
the formative evaluation of students. In this context, formative evaluation is 
ʁɴɶɰʁɳɴɳ ɰʂ ʃɷɴ ʂʈʂʃɴɼɰʃɸɲ ɰɽɳ ɿɴʁɸɾɳɸɲ ɴʅɰɻʄɰʃɸɾɽ ɾɵ ʃɷɴ ʂʃʄɳɴɽʃʂÜ ɿʁɾɶʁɴʂʂ ɸɽ 
learning during the instructional programme.  The main focus of the formative 
evaluation is the improvement of the students learning through the provision of 
constructive feedback and remediation mechanisms.  Again, formative evaluation 
also focuses on the improvement of teaching.   It is used to provide reinforcement 
when successful learning takes place and to identify weaknesses that require 
remediation.  According to Bloom et al (1981) since formative evaluation takes 
place during the formation stage, efforts should be made to use it to improve the 
process of teaching/learning.  We can rightly say that formative evaluation is very 
useful to the students.  This is because it helps to pace their learning.  It provides 
diagnosis to their learning difficulties and problems.  It helps to provide 
reinforcement to their learning.  It also helps to prescribe alternative remedial 
measures to t heir learning difficulties. Formative evaluation is also very useful to 
you as the teacher.  This is because it helps you in locating specific difficulties 
which your pupils are experiencing in the subject matter content, quality control and 
prediction of summative evaluation results.  For instance, through the feedback you 
get from the formative evaluation of your students, you should be able to say 
students X or Y may not be able to make it if the student is not given adequate 
remediation exercises.  For an effective utilization of formative evaluation in the 
teaching learning process, Ughamadu (1994) recommends that the teacher needs to: 

1. Break up the subject matter content or course into smaller hierarchical units of 
instructions. 

2. Specify the objectives for each unit  
3. Design and administer good formative tests  
4. Offer remediation in groups or individually in the areas of deficiencies before 

treating a new unit 
5. Administer formative test after teaching all the units. 
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You have learnt in this course that continuous assessment among other 
characteristics is guidance oriented. This is because of the fact that data collected on 
any of the students or learners can be useful in guiding his further growth and 
development. You have to note that this guidance oriental nature of the continuous 
assessment is analogous to formative evaluation (Yoloye, 1978).  You can see that 
both continuous assessment and formative tests or continuous tests in addition to 
feedback and remediation.  The basis of operation for both of them is the 
predisposition to assist the learners to succeed in their learning.  We can therefore 
conclude this section by saying that guidance oriented evaluation and formative 
evaluation are all integral aspects of continuous assessment. 

When you administer formative tests to your students regularly, there will be an 
improvement in their academic achievement.  But this academic achievement is 
improved to a small degree if there is a prompt feedback and appropriate 
remediation which goes with these formative testing, there will be remarkable 
ɸɼɿʁɾʅɴɼɴɽʃ ɸɽ ʃɷɴ ɻɴʅɴɻ ɾɵ ʃɷɴ ʂʃʄɳɴɽʃʂÜ ɰɲɰɳɴɼɸɲ ɰɲɷɸɴʅɴɼɴɽʃ.  ɞɽ ɰɳɳɸʃɸɾɽ ʃɾ 
this, if you motivate your students to putting more efforts at correcting errors 
revealed from the feedback resulting from these tests, you will have to record 
ɰɳɳɸʃɸɾɽɰɻ ɶɰɸɽ ɸɽ ʃɷɴ ʂʃʄɳɴɽʃʂÜ ɰɲɰɳɴɼɸɲ ɰɲɷɸɴʅɴɼɴɽʃ. ɬɷɴɽ ʈɾʄ ʆɰɽʃ ʃɾ 
ɰɳɼɸɽɸʂʃɴʁ ɰ ʃɴʂʃ ɵɾʁ ʁɴɼɴɳɸɰʃɸɾɽ ɾɵ ʈɾʄʁ ɿʄɿɸɻʂÜ ɿʁɾɱɻɴɼ ɰʁɴɰʂ, ɰ ɶɾɾɳ ʂʃʁɰʃɴgy you 
can adopt is that of identifying the test items which majority of your students in the 
class answered incorrectly.  According to Bloom et al, (1981) two thirds of the 
students or more can be used as an index to majority.  Once these items have been 
identified, you than go ahead to review the ideas underlying the items.  You can 
even explain them in details or explain them differently from the way they were 
originally explained to the students in the teaching-learning process.  This strategy 
is what Ughamadu (1994) referred to as the group-based approach to remediation. 
Alternatively, you can review all the test items, but pay more emphasis or direct 
your emphasis to the particular items which majority of the pupil in the class had 
problem with.  You can also make references to specific pages of their text books, 
class notes or other relevant instructional materials for the students to consult in 
their further reading. 

There is yet another method.  This method is the one which Bloom et al, (1981) 
considered as the most effective procedure for remediation.  It requires that you 
have small groups of two or three students to meet for a period of about 30 minutes 
or more to review their level of performance after every formative test.  For this 
method to work effectively, pupils in a group can help each other to overcome the 
areas of the test that posed problem to them.  However, as a result of the high 
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student-teacher ratio in our school system these days, the number of students in a 
group could be increased to be more than three.  You have to use your discretion in 
this case. In some cases and wherever possible, you can also offer individualized 
attention to some students. This will be very good for some pupils who may not be 
following the learning Ùteaching process or those who are slow learners.  It is the 
expectation of the system that there will be an improvement in the students learning 
and academic achievement, if the students are exposed to regular formative testing 
with remediation in this era of continuous assessment in our school system. 

3.1 Highlight the guidelines for marking essay test items  

Before you start marking make sure you have the detailed marking scheme for each question. This will 
provide a common frame of reference for ɰʂʂɴʂʂɸɽɶ ɴɰɲɷ ʂʃʄɳɴɽʃʂÜ ʁɴʂɿɾɽʂɴ ɾʁ ɰɽʂʆɴʁ ʃɾ ʃɷɴ ʀʄɴʂʃɸɾɽʂ.  
ɖɻʂɾ, ɼɰɺɴ ʂʄʁɴ ʃɷɰʃ ɰɻɻ ʃɷɴ ɿʄɿɸɻʂÜ ɰɽʂʆɴʁʂ ʃɾ ɾɽɴ ʀʄɴʂʃɸɾɽ ɰʁɴ ɼɰʁɺɴɳ ɱɴɵɾʁɴ ɶɾɸɽɶ ʃɾ ʃɷɴ ɽɴʇʃ 
question. This will help you to maintain a uniform standard of marking. It will also ensure reliability of 
the scores. 

3.2 List the guidelines for marking objective test items  

When your students are answering the objective items by shading the correct option on a separate objective 
answer sheets, you should use the scoring stencil to mark the papers. 

3.3 Discuss formative evaluation  

Formative tests can be described as the instruments primarily used for the continuous assessment of 
students learning in the teaching-learning situation. They are tests designed or developed and 
administered periodically to the pupils during the teaching learning process.  They are used mainly for 
ʃɷɴ ɼɾɽɸʃɾʁɸɽɶ ɾɵ ʃɷɴ ɻɴɰʁɽɸɽɶ ɿʁɾɶʁɴʂʂ ɾɵ ʃɷɴ ɿʄɿɸɻʂ ɸɽ ɿɰʁʃɸɲʄɻɰʁ ɰɽɳ ʃɷɴ ʃɴɰɲɷɴʁÜʂ ɸɽʂʃʁʄɲʃɸɾɽɰɻ 
strategies. 

3.4 Explain strategies for remediating studentsć problem areas  

When you want tɾ ɰɳɼɸɽɸʂʃɴʁ ɰ ʃɴʂʃ ɵɾʁ ʁɴɼɴɳɸɰʃɸɾɽ ɾɵ ʈɾʄʁ ɿʄɿɸɻʂÜ ɿʁɾɱɻɴɼ ɰʁɴɰʂ, ɰ ɶɾɾɳ ʂʃʁɰʃɴɶʈ ʈɾʄ 
can adopt is that of identifying the test items which majority of your students in the class answered 
incorrectly.  According to Bloom et al, (1981) two thirds of the students or more can be used as an 
index to majority.  Once these items have been identified, you than go ahead to review the ideas 
underlying the items.  You can even explain them in details or explain them differently from the way 
they were originally explained to the students in the teaching-learning process.  This strategy is what 
Ughamadu (1994) referred to as the group-based approach to remediation. 
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Study Session 4 

In this study session, we will be discussing guidance and counselling. We will start 
by defining the two concepts separately. We will also highlight the different types 
of counselling. We will then look at the principles of counselling. 

Learning Outcomes  

When you have studied this session, you should be able to: 

4.1 differentiate between guidance and counselling 
4.2 highlight different types of counselling 
4.3 discuss the principles of counselling  

 

 

 

 

 

 

 

This Study Session requires a one hour of formal study time. You may spend an 
additional two hours for revision. 

Guidance and Counselling are two concepts that always go together. Under this 
section, however, we will attempt at explaining each of the concepts for a better 
understanding. 

Guidance and 
Counselling

Guidance versus 
Couselling

Types of 
Counselling

Principles of 
Counselling
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The American Personnel and Guidance Association (1967) defines Guidance as an 
organized effort of a school to help the individual child to develop his maximum 
potential. Bernard and Fulllmer (1977) on their part consider Guidance as the 
formal and informal effort to guide youths into the future while Ipaye (1983) sees 
guidance as a generic label, an umbrella term that covers all the means whereby an 
instruction identifies and responds to the needs of pupils or students no matter the 
nature of the need and no matter its sources thereby helping the child to develop to 
his/her maximum potential. Another leading researcher, Rao (1981) looks at 
Guidance as the assistance given to individual in making intelligent choices and 
adjustments. Okon (1984) tends to agree with Rao when he defined guidance as a 
total programme of a number of highly specialized activities implemented by all 
staff members to help individuals make wise, intelligent choices and decisions.  

Shertzer and Stone (1976) provide one of the most esoteric definitions of Guidance. 
They define guidance as the process of helping individuals to understand 
themselves and their world. According to them, Guidance as a process denotes not a 
single event but involves a series of actions or steps progressing towards a goal. By 
helping it is meant assisting or aiding individuals to prevent, remedy or ameliorate 
theiʁ ɳɸɵɵɸɲʄɻʃɸɴʂ ɰɽɳ ʂɸʃʄɰʃɸɾɽɰɻ ɲʁɸʂɸʂ. ɞɽ ʃɷɴ ʆɾʁɳʂ ɾɵ ɞɿɰʈɴ (1983) ÛɷɴɻɿÜ ɳɾɴʂ ɽɾʃ 
mean and should not be taken to mean handling decisions, orders or a plan package 
down to the person who needs help, rather it means helping that person to sharpen 
his or her perception of issues at hand with a view to facilitating his or her getting 
into grips with the issue. Individuals in their definitions refer specifically to normal 
pupils in a school setting who need help with events and concerns that take place 
during normal development. Understanding themselves and their world means that 
these pupils come to know who they are as individuals, become aware of their 
personal identity and experience their world more deeply and completely.  

From the above definitions, the following salient points emerge.  

1. Guidance is a helping relationship. 
2. It is a total school programme provided for pupils by teachers, administrators, 

guidance specialists and other school personnel on a continuous basis.  
3. It is aimed at assisting the individual to understand and accept himself and his world 

thereby becoming a more effective, more productive and happier human being.  
4. It takes place with normal people who may be experiencing situational crisis. 

Counselling has been defined in different ways by different authors.  Shertzer Stone 
(1976) have defined counselling as a learning process in which individuals learn 
about themselves, their interpersonal relationships and behaviours that advance their 
personal development. In the same vein, Dustin and George (1973) define 
counselling as a learning process designed to increase adaptive behaviour and to 
decrease maladaptive behaviour. On his part, Perez (1965) sees counselling as an 
interactive process conjoining the counsellee who needs assistance and the 
counsellor who is trained and educated to give this assistance. Through his 
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communication of feelings of respect, tolerance, spontaneity and warmth, the 
counsellor initiates, facilities and maintains the interactive process. The American 
Guidance Services Inc. defines Counselling as the process in which an experienced 
and trained person assists a second person to:  

1. Understand himself and his opportunities. 
2. Make appropriate adjustments and decisions in the light of his understanding. 
3. Accepts the responsibility for the choice, and  
4. Follow a course of action in harmony with his choice.  

Lewis (1970:10) describes counselling as a process by which a troubled person (the 
client) is helped to feel and behave in a more personally satisfying manner through 
interaction which an involved person (the counsellor) who provides information and 
reactions which simulate the client to develop behaviours which enable him to deal 
more effectively with himself and his environment. Thompson and Poppen (1972) 
define counselling as a person to person relationship in which one person helps 
another to resolve an area of conflict that has not been hitherto resolved Carl 
Rogers, founder of client-centred psychotherapy, views counselling as the process 
ɱʈ ʆɷɸɲɷ ʃɷɴ ʂʃʁɸɲʃʄʁɴ ɾɵ ʃɷɴ ʂɴɻɵ ɸʂ ʁɴɻɰʇɴɳ ɸɽ ʃɷɴ ʂɰɵɴʃʈ ɾɵ ʃɷɴ ɲɻɸɴɽʃÜʂ ʁɴɻɰʃɸɾɽʂɷɸɿ 
with the therapist, and previously denied experiences are perceived and then 
integrated into an altered self. Gustad (1953) provides one of the most 
comprehensive definitions of counselling indicating not only its scope but also its 
functions. In his view, counselling is a learning oriented process, carried on in a 
simple, one to one social environment, in which the counsellor, professionally 
competent in relevant psychological skills and knowledge seeks to assist the client, 
ɱʈ ɼɴʃɷɾɳ ɰɿɿʁɾɿʁɸɰʃɴ ʃɾ ʃɷɴ ɻɰʃʃɴʁÜʂ ɽɴɴɳʂ ɰɽɳ ʆɸʃɷɸɽ ʃɷɴ ɲɾɽʃɴʇʃ ɾɵ ʃɷɴ ʃɾʃɰɻ 
personnel programme, to learn how to put such understanding into effect in relation 
to more clearly perceived, realistically defined goals to the end that the client may 
become a happier and more productive member of the society.  

Basically, there are two types of counselling. They are individual counselling and 
group counselling.  

In the definitions of counselling, you were told that there is always a contact either 
physically or otherwise between a counsellor and a counsellee or counsellees in the 
process of finding solutions to problems presented by the latter. When this 
interaction involves a counsellor and a client in counselling session or sessions, it 
becomes individual or individualized counselling. Anagbogu (1988) defines 
individual counselling as a one-to-one relationship that is highly personalized, 
private and confidential. It is therefore an encounter that often leads to better self-
concept and individual fulfilment. Characteristically, individual counselling is 
highly specialized and offers the counsellor the opportunity to provide therapeutic 
relationship capable of changing personality growth. The counsellee in individual 
counselling is provided with the opportunity and enabling environment to respond 
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to the social setting based on his inner drives. According to Onah (2002), individual 
counselling involves direct communication between a counsellor and a counsellee 
as well as non-verbal communication in the form of gestures, glances, facial 
expressions, and nodding of the head to enable the counsellee achieve self-
understanding, insight into his problem and exploration of his opportunities. 
Individual counselling interaction/relationship can last for several sessions 
depending on the nature of problems presented by clients.   

Onah (2002) is of the opinion that individual counselling is predicated upon the fact that:  

1. The counsellor must be willing to accept the relationship. 
2. The counsellor must posse the appropriate skills, personal attitudes, training and 

expertise required of a professional counsellor. 
3. The counsellor must maintain the confidential nature of the interaction without 

divulging any aspect of his discussions with his client. 
4. The relationship must create room for the immediate and long-term needs of 

counsellees. 
5. The counsellor must be available and accessible each time a client needs his 

assistance. 

On the other divide of counselling is group counselling. Akinade, Sokan and 
Osarenren (2005) define group counselling as an interaction that involves more than 
one person having counselling session or sessions with the counsellor. According to 
Anagbogu (1988), group counselling is a process of interaction that occurs in a large 
group that facilitates development of healthy attitudes and behaviour in a way that 
individuals who participate in it gain new information, new orientation to problems 
such as vocational, occupational, academic or social problems. Group counselling is 
therefore a process of rendering counselling service to two or more counselees at a 
time. Characteristically, membership of a group counselling session ranges from 
two to a maximum of twelve counsellees to one counsellor. Problems discussed in 
group counselling are highly personal to members than those discussed elsewhere 
like in group guidance (Onah, 2005). For instance, a couple may decide to see a 
counsellor over a problem that is causing emotional or physical disturbance in their 
family under group counselling and have their problem resolved. Such a problem 
may be infertility, dwindling source of income or interference from in-laws of both 
sides. As a dynamic interpersonal process that focuses on conscience and behaviour, 
group counselling can also be used to treat ineffective study behaviour, excessive 
shyness, stage freight, gynaecological issues (like irregular or painful menstruation, 
low sperm count and premature ejaculation), poor relationship with the opposite sex 
and other behaviour related disorders. Onah (2002) concludes that the main thrust of 
group counselling is to influence attitudes, stamp out bad habits and treat other 
personal problems of members.  Counselling as a guidance service is classified into 
several areas of specialization. They are:  

1. Educational counselling. 
2. Vocational counselling. 
3. Psychological counselling 
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4. Social counselling.  
5. Rehabilitation counselling.  
6. Marital counselling. (Federal Ministry of Education, FME 2000).  

In a school setting, educational counselling, vocational counselling, psychological 
counselling and social counselling are carried out for the benefit of students and 
staff. In settings outside the school setting, rehabilitation and marital counselling are 
carried out. The FME (2000) explains each of them thus:  

1. Educational Counselling: This involves activities that help in solving 
ʂʃʄɳɴɽʃʂÜ ɻɴɰʁɽɸɽɶ ɿʁɾɱɻɴɼʂ. ɩɷɴ ʂɲɾɿɴ ɾɵ ʃɷɸʂ ɰʁɴɰ ɾɵ ɲɾʄɽʂɴɻɻɸɽɶ ɸɽɲɻʄɳɴʂ 
development of effective study habits, enhancement of effective examination 
skills, utilization of various bodies and facilities for placement, and 
encouraging interaction between staff and students for better understanding of 
ɴɰɲɷ ɾʃɷɴʁÜʂÜ ɽɴɴɳʂ.  

2. Vocational Counselling: This deals with problems of selection, training for 
and adjustment to occupation. It covers provision of occupational information 
and facilitation of appropriate choice of subjects and careers.  

3. Social Counselling: This is about with personality development and 
adjustment, development of positive interpersonal relationships, encouraging 
good personal grouping and provision for family and moral education, 
encouraging positive attitude to work and academic activities.  

4. Psychological Counselling: This aspect of counselling deals with personal 
problems and life adjustment. It covers reduction of maladaptive behaviour 
among students, encouraging socially desirable behaviour, provision of referral 
services, and encouragement of healthy interaction between the home and the 
school.   

5. Rehabilitation Counselling: This is a process by which the physically 
handicapped and maladjusted individuals like drug addicts, ex-convicts, 
teenage mothers, abused children, the sexually abused, commercial sex 
workers, and sociopaths are restored to normalcy. It also deals with problems 
arising from life disruption due to natural disasters, accidents, and 
wars/terrorism. 

6. Marital Counselling: This is also an aspect of counselling that deals with 
problems associated with selection of marriage partners. It also covers areas of 
finding solutions to problems of married life such as domestic violence, divorce 
and single parenthood. Like in rehabilitation counselling, marital counselling 
can be handled through seminars, workshops, individual and group counselling, 
ego-boosting techniques, enlightenment, brainstorming, reformatory services 
and effective referrals to specialized areas.  

In the earlier discussed areas of counselling in schools, the counselling techniques 
required in tackling problems arising from such environment are excursions, 
collection and dissemination of career/vocational information, career talks, 
discussion, individual counselling and leadership training. Other techniques include 
interviews, checklists, socio-gramme, observation, psychological testing, systematic 
desensitization, questionnaires and relationship dyad. The combination of these 
activities and strategies depend on the age of the clients and the nature of problems 
presented for solution. 
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The basic principles of counselling here are the operational rules and ethics in the 
practice of counselling profession which relate to the degree of uniformity in the 
process of assisting clients. One of such principles is that counselling is usually a 
team work that involves the counsellor and his client or clients as well as other 
stakeholders in an organization. In a school setting for instance, the stakeholders 
involved are the administrators, teachers, parents, students, community leaders and 
others. Essentially, the counsellor must possess appropriate training, skills and 
expertise for effective counselling. Secondly, he/she must see confidentiality as a 
major tool in counselling if he/she wishes to succeed in assisting his clients. 
Thirdly, there must be rapport between the counsellor and his/her client which must 
be rooted in mutual understanding, respect, cordiality, warmth and genuine interest. 
Thus, the counsellor with his/her specialized skills uses appropriate techniques that 
can enable clients evaluate or appraise themselves inwardly and come up with self-
understanding in order to make wise and realistic decisions. Establishment of 
ʁɰɿɿɾʁʃ ʂʃɰʁʃʂ ɰʂ ʂɾɾɽ ɰʂ ɰ ɲɻɸɴɽʃ ʂʃɴɿʂ ɸɽʃɾ ɰ ɲɾʄɽʂɴɻɻɾʁÜʂ ɾɵɵɸɲɴ ʆɸʃɷ ɰ ɵʁɸɴɽɳɻʈ 
welcome and courtesy from the counsellor. The counsellor has to be realistically 
ʂɴɽʂɸʃɸʅɴ ʃɾ ɷɸʂ/ɷɴʁ ɲɻɸɴɽʃʂÜ ɼɾɾɳ ɾɽ ɴɽʃʁʈ ɸɽʃɾ ʃɷɴ ɾɵɵɸɲɴ ʃɷʁɾʄɶɷ ɶɾɾɳ ɰɽɳ ɰʂʂʄʁɸɽɶ 
facial expression.  

Counsellors as specialists in helping enterprise are considered to possess features 
that distinguish them from other professionals.  Basically, counsellors are trained 
individuals whose characteristics are such that increase their effectiveness while 
discharging their professional duties. Akinade, Sokan and Osarenren (2005) 
identified such characteristics as:  

1. Warmth: This is the ability to like people, become receptive to people, 
friendly and to be able to communicate such feelings to them so that they can 
equally reciprocate the same gesture.  

2. Patience: A counsellor is expected to be tolerant and capable of accepting his 
clients without limits or discriminations.  

3. Confidentiality: This is the ability to keep secrets. A good counsellor owes his 
clients the responsibility of keeping whatever transpired during their 
counselling encounter intact. Information should not be divulged for any reason 
except with the consent of the client involved and for his benefit.    

4. Empathy: A good counsellor should be able to feel or put himself in the 
position of others during counselling in order to understand their view points, 
feelings, thoughts and actions.  

5. Above average intelligence: Counselling is not meant for people below 
average intelligence since it is a problem-solving venture. The counsellor 
should be intelligent enough to engage in mental ability or activities that can 
enable him unravel his clients' problems and proffer acceptable solutions to 
them.  
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6. Relative emotional freedom: A good counsellor is one who alienates 
himself/herself from severe emotional problems to enable him/her handle 
ɷɸʂ/ɷɴʁ ɲɻɸɴɽʃʂÜ ɿʁɾɱɻɴɼʂ. He/she should not be the type that will shed tears 
when his/her client is doing so in the course of presenting his/her problem.   

Other characteristics of a counsellor include: humility, honesty, love, truthfulness, 
and ability to handle psychological testing. A counsellor should be highly trained in 
the art of counselling as none of the above skills are inherently inborn but acquired 
through training. He/she needs not to be religious as his/her faith might be different 
from that of his/her client which invariably will be a setback in an attempt to solve 
counselling problems as presented. 

4.1 Differentiate between guidance and counselling  

Guidance is an organized effort of a school to help the individual child to develop his maximum 
potential; while counselling is a learning process in which individuals learn about themselves, their 
interpersonal relationships and behaviours that advance their personal development 

4.2 Highlight different types of counselling  

There are two types of counselling. They are individual counselling and group counselling. 

4.3 Discuss the principles of counselling  

Basic principles of counselling here are the operational rules and ethics in the practice of counselling 
profession which relate to the degree of uniformity in the process of assisting clients. One of such 
principles is that counselling is usually a team work that involves the counsellor and his client or clients 
as well as other stakeholders in an organization. 

 

1. What is counselling? 
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Study Session 5 

In this study session, we will be looking at the functions performed by the school 
guidance counsellor in the school system. This will give us an insight into the 
different kinds of services that are offered by the professionally trained Guidance 
counsellor in the school and its environment. We should be ready to make use of 
these services for the benefit of our students. 

Learning Outcomes  

When you have studied this session, you should be able to: 

5.1 describe who a guardian counsellor is 
5.2 highlight the functions of a school counsellor 

 

 

 

 

 

 

 

This Study Session requires a one hour of formal study time. You may spend an 
additional two hours for revision. 

The guidance counsellor being a new entrant into the educational setting is 
perceived differently by his or her public (other members of the school community 
such as the principal, teachers, parents, students, even the non-teaching staff). 
Denga, 1975; Nwachukwu, & Ugwuagbulam, (2007), observed that is little 
ʂʄʁɿʁɸʂɸɽɶ ʃɷɰʃ ʃɷɴ ɲɾʄɽʂɴɻɻɾʁʂÜ ɿʄɱɻɸɲʂ ɸɽ ʃɷɴ ɳɴʅɴɻɾɿɸɽɶ ɽɰʃɸɾɽʂ ɷɰʅɴ ɰ ɷɰʉʈ, 
confused and blurred perception of who he or she is, his or her roles and functions. 

Functions of the School 
Counsellor Who is the Guardian 

Counsellor?

Roles of a Counsellor
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This hazy and confused perception of the counsellor make it difficult for him to be 
accepted in the school system. Some see him or her as a spy and some as jack of all 
trades or busy body. But however, not withstanding, a professional, Patterson 
(1967) in Nwachukwu and Ugwuagbulam, (2007) defines a counsellor as a person 
concerned with accepting responsibilities for assisting all persons and having as his 
major concern, the developmental needs and problems of youth.  

ɢɴɰɽʆɷɸɻɴ, əɴɽɶɰ (1983) ɽɾʃɴɳ ʃɷɰʃ Ýɰ ɲɾʄɽʂɴɻɻɾʁ ɸʂ ɰ ɷɰɿɿʈ ɰɽɳ ɹɾʅɸɰɻ ɿɴʁʂɾn who 
ɷɴɻɿʂ ʃɷɾʂɴ ʆɷɾ ɰʁɴ ɸɽ ɽɴɴɳÞ. ɩɷɴ ɽɴɴɳʂ ɵɾʁ ʆɷɸɲɷ ɷɴ ɿʁɾʅɸɳɴʂ ɷɴɻɿ ɸɽɲɻʄɳɴ ʃɷɴ 
following: educational, vocational, personal-social and psychological needs. This is 
to say that the counsellor is involved in assisting the students resolve their 
educational, vocational and social-personal problems. The school guidance 
counsellor is a member of the school with specialized skills who provide assistance 
to individual students and their parents in decisions making that ensure efficient and 
orderly progression of the students through the various stages of growth and 
development.  

The functions carried out by the school guidance counsellor are made up of the 
execution of a number of highly specialized services that constitutes the pattern of 
activities within the school guidance programme.  These services are the basic 
elements of guidance and counselling programme; they are the formalized actions 
or steps the school guidance counsellor take to make guidance and counselling 
operational and available to students. These functions in the school setting include 
appraisal service, counselling service, information service, planning, placement and 
follow-up service, orientation service, consulting service, evaluation service and 
referral service.  

This could also be termed individual analysis. Okon (1984) remarked that appraisal 
is a developmental or longitudinal process of collecting, processing, storing and 
using a variety of objective and subjective personal and social information to help 
the school staff have a better understanding of the students as well as help 
individual student to better know and understand self.  Suffice it to say that 
appraisal service involves collecting, analysing and using a variety of tools to gather 
data through which students are made to understand themselves. Through this 
function, the guidance counsellor makes a student to become aware of his 
characteristics, strengths and weaknesses and further develops rational decision 
making capabilities. This service enables the counsellor to provide relevant data that 
will enable parents, teachers and administrators understand students.  

This function enables the counsellor who is trained to give assistance to and/or to 
have an interactive relationship with the counsellee who needs assistance.  Through 
this service, counsellees are helped to deal effectively with self and the reality of 
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his/her environment.  The service regarded as the nucleus of guidance service helps 
facilitate self-understanding and self-development which afford individuals or group 
of people a better understanding of themselves in terms of their confused ideas, 
hopes, fears, feelings and aspirations. 

Through this service, the guidance counsellor is always able to provide the school 
and the students with better knowledge of educational, vocational and personal Ù 
social opportunities in order to have the benefit of making informed decision and 
choices. This function involves collection of data in diverse areas of education, 
career and social life for presentation to students in order to be informed so that they 
can make decisions with ease in increasingly complex society.  

Planning is to decide ahead of time what an individual wants to do, and the way he 
ʆɸɻɻ ɳɾ ɸʃ.  ɥɰʁʃ ɾɵ ɰ ɶʄɸɳɰɽɲɴ ɲɾʄɽʂɴɻɻɾʁÜʂ ɵʄɽɲʃɸɾɽʂ ɸɽɲɻʄɳɴʂ ɰʂʂɸʂʃɸɽɶ ʃɷɴ ʂʃʄɳɴɽʃʂ 
plan their activities.  The guidance counsellor helps students plan their educational, 
vocational and personal social activities realistically in order to assist them in 
achieving their goals.  

The guidance counsellor carries out placement functions in and outside the school 
setting.  In the school setting, placement can be carried out by placing students in 
appropriate classes and/or schools, courses, training or vocations. He or she can also 
do placement for students who are to go for attachment, practical or industrial 
training outside the school setting. The counsellor is always armed with tools that 
could be used for effective placement within or outside the school setting.  

This function enables the guidance counsellor to see through the services he/she 
must have offered the counsellee.  It is an avenue through which the counsellor 
determines the effectiveness of planning and placement activities. This service 
allows the counsellor to see and verify whether the guided or counselled individual 
or group is coping after guidance or counselling.  

This function serves the purpose of acquainting new students in an academic 
environment with the facilities, challenges and problems and prospects in their new 
school. It is a guidance service that allows the guidance counsellor to make the new 
students psychologically stable in the new environment (new school) because they 
will be meeting with new set of people, administration, rules and regulations and 
environment which may require adjustment for them to be able to cope perfectly.  
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This enables the guidance counsellor to assess the effectiveness of his stewardship 
in the school system. The evaluation can be carried out through the use of interview, 
observation or questionnaire. These measurement instruments are used to gather 
data which will reveal whether or not the services provided are adequate in the 
school. The gathered information will enable the counsellor to improve upon the 
services he/she is providing or modify or suspend anyone that is not achieving the 
desired result.  

Consultation here refers to interaction between the guidance counsellor and other 
professionals in the school setting.  It is an avenue through which technical 
assistance are offered to other professionals in the school in order to become more 
effective in the services they offer to the students and staff.  

This is an act of transferring a client/counsellee to another professional or agency 
where his/her problem can be appropriately handled. The professional or agency 
may be within, or outside the school setting. Shertzer and Stone (1976) remarked 
that personnel or agency outside the school setting are used because they provide 
specialised services that the guidance counsellor cannot claim to have expertise in 
all sphere of endeavour, he makes referral with the consent of the client / counsellee 
on matters outside his/her competence.  

The entire functions of the guidance counsellor in the school setting are to assist 
each student to understand himself and live effectively in the society. The need for 
guidance services in the school system is therefore based on the assumption that the 
individual who understands himself and his environment will be more productive 
and effective in his entire endeavour. The objectives which the functions performed 
by the guidance counsellor in the school system according to Ipaye (1983) includes:  

1. To help students develop the skills of self-study, self-analysis and self-
understanding.  

2. Guidance services should help students develop awareness of opportunities in 
the personal, social, educational, vocational areas by providing them with 
appropriate, useful and useable information.  

3. Also, guidance services in the school should help students acquire the skills of 
collecting and using appropriate information.  

4. To assist all students in making appropriate and satisfactory personal, social, 
educational, vocational and leisure choices.  

5. Guidance service should help students develop positive attitude to self, to 
others, to appropriate national issues, to work and learning.  

6. To help students acquire as early as possible in their lives a positive image of 
selves through self-understanding and self-direction. 

7. Guidance services should help students who are under achieving to use their 
potentials to the maximum. 
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8. (viii) Also, guidance services in the school should help students relate 
behaviour meaningfully to cognitive achievement   and   the chances of success 
in life.  

9. ɩɾ ɷɴɻɿ ɱʄɸɻɳ ʄɿ ɾʁ ʂɷɰʁɿɴɽ ʃɷɴ ʂʃʄɳɴɽʃʂÜ ɿɴʁɲɴɿʃɸɾɽ ɾɵ ʁɴɰɻɸty, development of 
a sense of autonomy and to whip up the motivation for creativity and 
productivity.  

10. Guidance services in the schools should assist students in the process of 
developing and acquiring skills in problem solving and decision making.  

11. To work with significant others in the life of students by helping them to 
understand the needs and problems of the students with the purpose of creating, 
ɰʁɾʄʂɸɽɶ ɰɽɳ ʂʄʂʃɰɸɽɸɽɶ ʃɷɴɸʁ ɸɽʃɴʁɴʂʃ ɸɽ ɰɽɳ ʃɷɴɸʁ ʄɽɳɴʁʂʃɰɽɳɸɽɶ ɾɵ ʃɷɴ ʂʃʄɳɴɽʃʂÜ 
needs, problems and goals so that the students can be optimally helped to attain 
their goals, handle these problems and those needs.  

12. ɩɾ ɷɴɻɿ ʁɾʄʃɴ ʃɷɴ ɽɰʃɸɾɽÜʂ ɷʄɼɰɽ ʁɴʂɾʄʁɲɴʂ ɸɽʃɾ ɰɿɿʁɾɿʁɸɰʃɴ, ʄʂɴɵʄɻ ɰɽɳ 
beneficial channels thus preventing unnecessary economic wastage.  

13. Guidance services should help identify and nurture human potentialities in 
various fields or endeavours thus ensuring adequate manpower development in 
various sectors of the economy.  

14. To  help  build  up  in  individuals  positive  attitude  to  fellow Nigerians  and  
a  sense  of  total  commitment  to  the unity  of Nigeria. 

 

5.1 Describe a guardian co unsellor  

A guidance counselor is a person who gives help and advice to students about educational and personal 
decisions. He is a person concerned with accepting responsibilities for assisting all persons and having 
as his major concern, the developmental needs and problems of youth. 

5.2 Highlight the functions of a school counsellor  

The functions carried out by the school guidance counsellor are made up of the execution of a number of 
highly specialized services that constitutes the pattern of activities within the school guidance programme. 
Some of these roles are: 
1. Appraisal Service 
2. Counselling Services 
3. Informative Services 
4. Planning Services 
5. Placement Services and so on. 
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List the functions performed by the guidance-counsellor in the school system according to Ipaye (1983). 

 

 

Articulate Presentation 

This is a complimentary resource to facilitate the quick delivery of this session. It is available in your course pack 
(Schoolboard disc / online page), and also linked here. 

Schoolboard 

Access your schoolboard app, or visit www.schoolboard.edutechportal.org/introductiontomicroeconomics to 
access updated online activities and resources related to the units of this Study Session. 
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Study Session 6 

In this study session, we will be discussing continuous assessment. We will begin 
by defining continuous assessment. Thereafter, we will look at the relationship 
between continuous assessment and National Policy on Education. Also, we will 
examine the different natures of continuous assessment. We will discuss the 
rationale for continuous assessment in the school. Lastly, we will consider the 
implications of continuous assessment for the classroom teachers. 

Learning Outcomes  

When you have studied this session, you should be able to: 

6.1 define continuous assessment 
6.2 explain the nature of continuous assessment 
6.3 discuss the rationale for continuous assessment in schools 
6.4 highlight the implications of continuous assessment for the classroom 

teachers 

 

 

 

 

 

 

 

 

 

This Study Session requires a one hour of formal study time. You may spend an 
additional two hours for revision. 

Introduction to 
Continuous Assessment

The Concept of 
Continuous Assessment

The Nature Continuous 
Assessment

Rationale for Continuous 
Assessment in the Schools

Implications of C.A. for 
the Classroom Teachers
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In its simplistic way, continuous assessment can be described as a systematic and 
regular method or technique of determining what a learner has gained from learning 
activities.  These learning activities involve knowledge, thinking and reasoning 
(cognitive), character development (affective) and industry (psychomotor).  The 
Federal Government Handbook on Continuous Assessment (1985) defines the C.A. 
as:  

A mechanism whereby the final grading of a student in the cognitive, affective and 
psychomotor domains of behaviour systematically takes account of all his performances 
during a given period of schooling. Such an assessment involves the use of a great variety 
of modes of evaluation for the purpose of guiding and improving the learning and 
performance of the student. 

In your course on measurement and evaluation, the cognitive affective and 
psychomotor domains of objectives were discussed in details. Now, let us just 
refresh your memory by saying that the cognitive domain includes knowledge, 
comprehension, application, analysis, synthesis, and evaluation. The affective 
domain also includes attitudes, feelings, emotions, interest, punctuality, attendance 
in class, honesty etc.  It also has some hierarchical sub levels.  While the 
psychomotor domain deals with motor-skills such as reflex movements, basic 
fundamental movement, physical abilities among others. 

In his own description of the concept of continuous assessment, Yoloye (1984) says 
it is a method of evaluating the progress and achievement of students in educational 
ɸɽʂʃɸʃʄʃɸɾɽʂ. ɞʃ ɰɸɼʂ ʃɾ ɶɴʃ ʃɷɴ ʃʁʄɴʂʃ ɿɾʂʂɸɱɻɴ ɿɸɲʃʄʁɴ ɾɵ ɴɰɲɷ ʂʃʄɳɴɽʃÜʂ ɰɱɸɻɸʃʈ ɰʃ ʃɷɴ 
same time helping each student to develop his or her abilities to the fullest.  It is a 
method whereby the final grading of students takes account in a systematic way of 
their whole performance during a given period of schooling.   You can notice that 
the emphasis here, as in other descriptions is on grading.  It indicates that the 
individual pupil would be seen and assessed in totality.  It also implies that the three 
ÛɝÜʂ Ù Head, Heart and Hand Ù relating to cognitive, affective and psychomotor 
domains respectively, should be taken care of in the C.A. strategy.   The pupil is 
looked at as a whole person. 

Folayajo (1979), states that continuous assessment is a system of assessment which 
is carried out at predetermined intervals, usually coinciding with some identifiable 
units of instruction or levels of educational system, for the purpose of monitoring 
the progress or otherwise of students and the general performance of the education 
system.  If you look at this definition very well, you will notice that it goes beyond 
the assessment of the students and incorporates assessment of some aspects of the 
educational systeɼ.  ɞʃ ɰɻʂɾ ɸɽɲɻʄɳɴʂ ʃɷɴ ɼɾɽɸʃɾʁɸɽɶ ɾɵ ʂʃʄɳɴɽʃʂÜ ɻɴɰʁɽɸɽɶ ʆɸʃɷ ɰ 
view to improving their performances and helping them in the areas of deficiencies 
as a way of ensuring success at related to formative evaluation where by formative 
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tests are developed and administered to the pupils after a unit of lessons, and 
remediation given in areas of identified difficulties before the next unit is taken up. 

In his own definition, Bajah (1984), viewed continuous assessment as a continuous 
updating of judgment about performance in relation to specific criteria which will 
allow a cumulative judgment to be made about performance upon these same 
criteria at any time.  You may wish to bring out from this definition, that certain 
criteria must be present before any assessment can be effectively carried out. Ezewu 
and Okoye (1981), gave another description which is more comprehensive and 
clear.  They see continuous assessment within the educational context as a 
systematic and objective process of determining the extent of a studɴɽʃʂÜ 
performances and all the expected changes in his behaviour from the day he enters 
into a course of study in a continuous and progressive manner to the end of such a 
course of study and a judicious accumulation of all pieces of information derived 
from this purpose, with a view to using them to guide and shape the student in his 
learning from time to time and to serve as bases for important decision about the 
child. 

From this description of continuous assessment you can see that it is a mechanism 
for progressive evaluation of changes in behaviour of individual children.  It is used 
ɵɾʁ ɳɴʃɴʁɼɸɽɸɽɶ ʃɷɴ ʂʃʄɳɴɽʃÜʂ ɻɴʅɴɻ ɾɵ ɰɲɷɸɴʅɴɼɴɽʃ ɸɽ ɰ ɲɾʄʁʂɴ ɾɵ ʂʃʄɳʈ.  ɖʂ ɰ 
teacher, you are expected to examine periodically how far your pupils assimilate the 
subject maters presented to them in the class.  The results collected from the 
periodic assessment will be added and used at the final decision on each child.  

When the Nigeria Curriculum Conference was held in the year 1969, it was 
suggested that continuous assessment be introduced as a remedy to the undesirable 
effect of the one-shot examination of students learning and achievement.  It was not 
until 1977 that a bold attempt was made to adopt it as a policy to guide evaluation 
strategy of students learning and achievement.  It is now entrenched in the National 
Policy on Education 1977, revised in 1981 and 2004.  Have you seen the National 
Policy on Education (NPE)? Look at paragraph 7, section 7.14 states in clear terms 
ʃɷɰʃ Ýɚɳʄɲɰʃɸɾɽɰɻ ɰʂʂɴʂʂɼɴɽʃ ɰɽɳ ɴʅɰɻʄɰʃɸɾɽ ʆɸɻɻ ɱɴ ɻɸɱɴʁɰɻɸʂɴɳ ɱʈ ɱɰʂɸɽɶ ʃɷɴɼ ɸɽ 
ʆɷɾɻɴ ɾʁ ɸɽ ɿɰʁʃ ɾɽ ɲɾɽʃɸɽʄɾʄʂ ɰʂʂɴʂʂɼɴɽʃ ɾɵ ʃɷɴ ɿʁɾɶʁɴʂʂ ɾɵ ʃɷɴ ɸɽɳɸʅɸɳʄɰɻ.Þ  ɩɷɴ 
policy has gone further to make elaborations of the Continuous Assessment (CA) 
for the various levels and cycles of our educational system.  Now, let us look at the 
provisions of NPE as it affects us at the school level.  

ɡɾɾɺ ɰʃ ʃɷɴ ɣɥɚ ɰɶɰɸɽ, ʄɽɳɴʁ ɿɰʁɰɶʁɰɿɷ 15 (8 ɰɽɳ 9), ɸʃ ʂʃɰʃɴʂ ʃɷɰʃ Ýɜɾʅernment 
plans that progress along the education cycle will be based on continuous overall 
guidance-oriented assessment by teachers and school heads.  Government will look 
into the possibility of abolishing the primary school leaving certificate examinations 
as soon as the processes for continuous assessment have been worked out and 
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validated.  Meanwhile, certification of this level of education will be based on 
continuous assessment and the result of the primary school leaving certificate 
ɴʇɰɼɸɽɰʃɸɾɽ.Þ ɞɵ ʈou read further, under paragraph 23(2), it specified that the First 
School Leaving Certificate Examination will ultimately be abolished and primary 
school leaving certificate will be issued by the headmasters of individual schools 
and will be based on continuous assessment of pupils and not on the result of a 
single final examination. The NPE also directed that the admission of pupils into 
secondary schools which was hitherto based only on the performance in the 
National Common Entrance should also be based ɾɽ ʃɷɴ ɿʄɿɸɻʂÜ ɲɾɽʃɸɽʄɾʄʂ 
assessment.  As an interim measure the present system of a National Common 
Entrance Examination will be allowed to continue until the junior secondary system 
ɷɰʂ ʃɰɺɴɽ ɾɵɵ.Ý ɞɽ ʃɷɴ ɼɴɰɽʃɸɼɴ, ʂɴɻɴɲʃɸɾɽ ɵɾʁ ɴɽʃʁʈ ɸɽʃɾ ʃɷɴ ʂɴɲɾɽɳɰʁʈ schools will, 
ɰʂ ʂɾɾɽ ɰʂ ɿɾʂʂɸɱɻɴ, ɱɴ ɸɼɿʁɾʅɴɳ ɱʈ ɸɽɲɾʁɿɾʁɰʃɸɽɶ ɷɴɰɳɼɰʂʃɴʁʂÜ ɲɾɽʃɸɽʄɾʄʂ 
ɰʂʂɴʂʂɼɴɽʃ ɸɽʃɾ ʃɷɴ ɘɾɼɼɾɽ ɚɽʃʁɰɽɲɴ ɚʇɰɼɸɽɰʃɸɾɽ ʁɴʂʄɻʃʂÞ. 

 

 

 

If you critically examine the various views and definitions of continuous assessment 
presented in the last section, you will note some characteristics which educators and 
evaluators have consistently emphasized.  These include that C.A. is systematic, 
comprehensive, Cumulative and guidance-oriented.  Let us look at them in details. 

Continuous assessment is said to be systematic because it has a definitive 
programme of assessment. Thus it has an operational plan which indicates or 
spɴɲɸɵɸɴʂ ʆɷɰʃ ɼɴɰʂʄʁɴɼɴɽʃʂ ɰʁɴ ʃɾ ɱɴ ɼɰɳɴ ɾɵ ʃɷɴ ʂʃʄɳɴɽʃʂÜ ɿɴʁɵɾʁɼɰɽɲɴ, ʃɷɴ ʃɸɼɴ 
intervals when such measurements are to be made, the results to be recorded and the 
specific nature of the instruments or strategies to be adopted for the measurement. 
Usually, these are worked out in advance.  It means then that any school involved in 
C.A. programme must have to adopt a definite programme that should be made 
known to all participants especially students, teachers and even the ministry of 
education officials and parents who are directly involved.  
























































